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Parent voice

CCIS have been outstanding. My
child gets extra support which has
been amazing. | know other parents
are extremely happy. Year 2 Parent

Mo concerns, fully trust the staff...the
school team are inclusive. Year 2
Parent

Pupil voice

R MWEND 0

T

I like the teachers, they help me
when | get stuck. Year 1 child

Intervention examples
Cognition and Communication and Social Emotional and Physical and Sensory
Learning Interaction Mental Health
®  RWI 11tutoring | ®  NELI *  Movementbreaks | *  Motor Skills
- word mats - small group - Quiet roem United
=  Working walls work to facilitate | * - Fingsr Gym
- - OT boxes
*  Wocab walls peer "
. timetable and - Modified
«  wvisuzl supports relationships dsity routine resources
=  Sound buttons an . o Calmlearning +  Sensory activities
cemmunication environment - - Calm learning
- 1:1 daily SALT Sensory pod environment
interventions - Forest School - Forest School
®  Sound buttons
Strengths

Children with SEND are happy to come
to school {attendance)

All children access an inclusive
curriculum (learning walks and book
looks)

The learning environment supports all
learners (learning walks, Pupil progress
meetings)

The school has effective systems in
place to identify the additional needs of
pupils with special educational needs
and/or disabilities (SEND) quickly and
accurately. (Ofsted Dec 2023)

Nursery Reception Year 1 Year 2

Improvement priorities

Area of need
- Communication and Interaction 11
- Social, Emotional and Mental Health 2

Cognition and Learning 6

- Sensory and Physical 4

EHCP Attainment (2 children) 2024/25
Maths

Reading Wiriting
Mursery (1) o o =]
Reception (2) o a o
Year 1 (2) o o o
Year 2 (4) 25% o 5

Bational 18 5 % of pupils with SEND (5.3% with an EHCP and

14.2% on SEND Support) Special
needs in England June 2025.

Cheadle Catholic Infant Scheol 11% of children with SEMD
(3.6 % with an EHCP and 7.4% on SEND Suppert) 2024 2025

e whole school approach in
understanding of what
universal level provision

looks like_

= Supporting children and
parents with anxicty.

- To ensure all teachers see

themselves as teachers of
SEND through CPD.

*  Co-production through
parent forums and pupil

woice.

Approximately 9% of children at Cheadle Catholic Infant School
have been identified as having Special Educational Needs and/or
Disabilities.
We understand that within this group, barriers to communication
nd interaction and cognition and learning are our greatest areas

f need. The strengths and requirements of the children vary
reatly but we know that in general terms there are barriers

SEND in a nutshell
Catholic Infant Sch



which prevent them from achieving in line with end of Key Stage
expectations across the curriculum areas.

As a result, as a school, we have created this reflective document to help us conside
to help them learn and retain key concepts, knowledge and vocabulary. By adapting
of the curriculum, we can ensure that all children are engaged in their learning a
best possible chance to achieve their full potential.




At Cheadle Catholic Infant School, we
use adaptive teaching strategies and
the approaches outlined in the
Teacher Handbook for SEND. These
approaches are embedded in the
inclusive practice across our school.

Teacher Handbook: SEND




The EEF guidance report on ‘Special Education Needs in Mainstream Schools’ recomme
employ and embed five strategies into their day-to-day practice to support the progress
At Cheadle Catholic Infant School, we have embedded these strategies into our lessons alo
from Adaptive Teaching methods and from the Teacher Handbook for SEND.
High quality teaching benefits pupils with SEND

The ‘Five-a-day’ principle
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Cognition and Learning:

Possible indicators

ClLaptop/i-pad.
111 /group work support from
Inclusion Service.

[]1-1 tutoring

ClEducation Psychologist




The Universal Offer

The starting point for our
reflections was to look at
the ‘Cognition and
Learning’ strand of the
Universal Offer and select
core strategies that would
underpin our lessons and
permeate our Schemes of
Work so that everyone
could access the
curriculum.




The following slides demonstrate our understanding of potential barriers to learning whic
across the curriculum areas along with our curriculum pyramids which show our graduate
enable all children to succeed. Curriculum leaders work with the Senco to ensure the de
curriculum is adapted and not the curriculum. This way we can ensure an ambitious curr
children.

How do we know what’s going well in the different curriculum areas and what needs to i
« Subject leader days

» Regular book looks

* Pupil progress meetings

 Home/school communication books

* Learning Walks

» Classroom observations

* Pupil Voice

» Co production with parents

» Parent questionnaire feedback

» Collection and scrutiny of termly assessment data.




EYFS support for children with SEND
and children not working at ARE

In the moment adaptations
 Explicit instructions-clear language

* Model the task (using technology if
needed)

Support recall of knowledge previously
learnt

e Change the environment / set up

* Provide visual, verbal and written
scaffolds

e Clarify a task—give extra steps
e Flexible grouping

® Success Criteria—this is what you need
to do

e Set a small goal / step (encourage
evaluation of own learning)

O EHCP

O Intensive
interaction

O Sensory

curriculum {use of
Quiet room and
pod}

COSEND plan writien
OO Adjusted school day
OLearning Support/visual timetable
OMeet and greet

COOBehaviour Support Service
O SALT plans-daily
O Small interventions groups (Spotlight phonics)
O Capture examples of play and spoken language

CConcrete resources/multisensory approach. [CVisual timetables now/next [TIHave a strong sense of identity [J Focus on
aming and understanding feelings. Opportunities given to record In different ways e_g. video, photographs, role play, word processing
wvoice recording, writing frame [, Repeated learning opportunities with adults tunning into children’s play,interests and supporting strong
independence. [0 Expressing feelings through imaginary play. [0 Capture examples of play and spoken languzge
OVerbal praise. Feedback recognises progress and effort, not just achievement
ODifferentiated objectives. COTeaching and learning stepped from the ‘Known’. Oindependent activities. (continuous provision)
COPre-teach key vocabulary. CICollaborative learning, Paired writing, talk partners, random pairing activities, smzll group.
[ Calm learning environment. [TICh's name and eye contact usad. [IClear/simple instructions,
repeated, simplified, gestures, pictures, objects of reference. [ Processing time given & key words emphasized. Clanguage provides
simple commentary ,gestures, signs and images support understanding. Language is at appropriate developmental level. CTPupil
communication valued and responded to. ClAdults say what they mean {avoid sarcasm, abstract vocabulary etc) COStructured, consistent
routines. CJPositive relationships evident. CJRestorative Approaches for
behaviour/Tactil:Ll ignoring/Non verbal signals/Asking about relevant rule / Catching the young person being good / Praising. CAdults say
the behaviour they want.
COOpportunities to meet sensory ne=d (Fiddle toys). ClAgreed time out system. [TlAdults recognise how tiring some conditions can be when
facing the whole school day.
CIKnowing the child. COCommunication with parents/carers. ClAccess to i-pads / whiteboards. Colourad pens, post-its,
concrete objects and visual images for those with short term and working memory difficulties. CIDifferentiated texts. CKey vocabulary
displayed. COWord mats, number lines.




How can we make English learning accessible to children with SEND in
our school?

* Some children at Cheadle Catholic Infant Strategy 1- Repeated learning
SChOOI_have been identified as h,a,Ving Special « Phonic sounds, spellings and new vocabulary are
Educational Needs and/or Disabilities. repeated so that they become more familiar.

* We understand that within this group, the + 1:1 daily practise of phonic sounds and reading words.
strengths and requirements of the children « Texts are repeated at the beginning of each lesson.

vary greatly but we know that in general

: : » Drama to support story sequencing and retention.
terms there are barriers which prevent them i Vaeh g

from achieving in line with end of Key Stage Strategy 2 — Collaborative learning
expectations in English. « Group work

* Therefore, we needed to develop strategiesto  * Paired work- mixed ability
help them learn and retain phonic sounds, « Whole class collaboration

spellings and vocabulary. Strategy 3- scaffolding/differentiation

engaged in their learning and given the best

possi le chance to achieve their potential. « Differentiated phonic %roup learning based on regular

assessment to ensure fluidity within groups.
* Writing scaffolds.
Strategy 4- Duration of activities.
» Lessons are broken down into short, concise activities
* Information is presented in small chunks.

e




Reading

Inclusion — Challenge and adaptation. Reading

Quality texts o drivers theoaghout
1he whoke s hool

A fodis on ssdding the roadivg Koy 10 Sucoeisl
balbtong Do ks wailss develoalng

Consstent aporoach
death of undomiardirg of texts

throughout the school

Dally pracihe, modelling
and stary time,

d; Phaoates, shared Readag,
a; whole Class Readeg.
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Writing
Inclusion — Challenge and adaptation. Writing

Craaly teats as drivers theoughout
the whole school,

A OO On vocablasy 1o Wi %v K0y L0 SCess

wrdenstancng COMBION FPMOIH

throughowt the school,
Daily hanowiking acd speling oug w
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Mathematics

SEND

A mastery approach to teaching Maths.

' Mastery maths uses a CPA approach,
Concrete Pictorial Absiract
This approach uses concrete objects to bulld children's
understanding, allowing them to see, feel and explore the
numbers

« One step at a time.

One of the key aspects of mastery is small

steps of progress, This targetled focus enswres ¢ deep
understanding and provides opportunilies for success.

iidren are allowed to praclise what they have leamed in many
fferent ways. This allows them to buld confidence and
procedural fluency,
| know the steps 10 wark oul a pratlem )

«  Make it relevant

Setting the maths in a reclife context, This can help motivate and
angage ol children. We look for opportunities to draw aut maths
evary day insde and cutside the classrcom. This not only practises
what they have leamed but also helps them see how it is relevant
lo them.

= Focus on mathematical language

Using maths words frequently and consistently throughout the
school helps embed the language and the concepts they
reprasent.

How can we make
maths accessible to

children with SEND
at our school ?

How can we make
sure everyone
reaches their full
potential ?




- -
Mathematics: support for children
with SEND and children not working
A
at ARE %
e
%
.
In the moment adaptations EHCP %
2 ()
Inclusion o
e Adjust the level of challenge 1:1 support
SALT [private, NHS and trained
* Change the environment / set up adults )
Individual SALT interventions
e Change the language you use delivered. <
Pre teaching, before a concept is taught
* Clarify a task—give extra steps Post teaching, following up if objective is not achieved
Further scaffolding of strategies )g
* Model the strategy Guided support from adults (modelling ) Gﬂo
More specific resources ('Q
® Success Criteria—this is what you need to do Wider range of visual representations o
Calm learning environment. Clear/simple instructions, repeated ,
e Set a small goal / step simplified, gestures, pictures, objects of reference.
Maths made relevant [ real life and role play areas )
* Provide a prompt Personalised worksheets for particular interests.
Sequenced small steps using the accredited White Rose framework
Mastery maths lessons
Mastery approach to planning, teaching and learning 0
All children work on the same objective at the same time. Opportunities within all lessons are planned to 9,‘-'
deepen their knowledge and to apply their knowledge to solve problems 0’3\

A variety of teaching is used: whole class, mixed ability groups, paired

Concrete, Pictorial, Abstract (CPA) approach used to teach all new concepts.

Carefully matched manipulatives are used alongside each structure.

Stem sentences are used with children to scaffold and give them tools to reason and remember.
Children can access concrete resources whenever they may need them.

>
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C'omputing: support for

SEND and children not working at

ARE

children with

In the moment adaptations

* Adjust the level of challenge

® Change the environment / set up
® Change the languages you use

® Clarify a task—gjve extra steps

* Model the strategy

® Success Criteria—this is what you need to
do

® Szt 2 small goal / step

Support kearmers to cevelop their fine motar skilks through regular cpportunities. Conarete rescurces/multisercory approach. Acdtianal time.
Repeated learming Opportunities given ta recard in different ways o8, video, photographs, role play, woed processing, woice recording, sarbe,

PowerPaints on non white, range of clear fonts, urvaverfoaded resources, Size 12/ 14 font/reacing rulers, text on nonwhite, appealing visua

ZHCP 1-1 support
SEND Suppoart Plans
Inclusion
Sensary Support
Education Psychalogy
Occupation Therapy
SALT
1:1 assistance with using equipment. Logging on ete.
Warking with individuals to achieve the task.
Suppart to record ideas/work.

Screen readers/visualizers

Pre-teach key vocabulary.
Duration of activities & apt. Calm leaming emviranment.
Clear/simple instructions, repeated, simplified, gestures, pictures,
objects of reference.

Processing time given & key words emphasised. Language
pravides simple commentary,
gestures, signs, and images support understanding. Language is at
appropriate developmental level,

Structured, consistent (UInESSEMR assigned ipgylsy/chrame
books if needed, mixed ability painngs

Share Information visually as well as through discussion. Alow sufficient talk bme to encourage thinking.
Key vorabulary used repetitioely throughout lessons.
Model processes on a step- by step basis, alloming kearners time ta do practical
tasks alcagsice the teacher. Share teacher thought process aloud at each stage.
Ensure any equipment to be used Is fully accessibie to 3l and adapted for Indivicuals as necessary ta ensure all can fully partiopate.

mind mags, writing frames.
woeksheetsfrescurces. Verbal pratse.

Feecback recognises progress and effart, as well as achieverment.
Chunbirg Instructions. Reoeated learming



Computing
How can we make

computing
accessible to
children with SEND
at our school?

How can we make
sure everyone
reaches their full
potential?

Strategy 1- Repeated learning

» Schemes of work overlap so children are ré
from previous years.

»  SMART rules- children are reminded of SMAR
regularly.

» Quizzing- to remember previously taught
learning/vocab/online safety

Strategy 2- Collaborative learning

»  Group work

» Paired work- mixed ability

» Whole class collaboration

Strategy 3- Recording in different ways
» ipad work

» Purple Mash 2do

» Photographs

» Photographs with scribed pupil voice
Strategy 4- Duration of activities

» Lessons are broken down into short, conci
» Information is presented in small chunks



Science: support for children with
SEND and children not working at ARE

Possible indicators EHCE 13 support
-Fine and/or gross motor difficulties SEND :‘;::';; oo
-Cognitive or memory difficulties Sensory Suppart
-Difficulties learning and retaining Education Psychology
Occupatian Therapy
voczbutary AT
-Organisational and processing
difficuities
-Difficulty in the classroom
SSRoaNIENT R . R Preteach key vocabulary and skills. Chilcren are given time to process,
-Sensory processing difficulties talk about, think through and share thes uncerstanding throughout kessons.
-vision or auditory difficulties Calm learning ernvironment. Language pravides simple commentary, clear simple
Instructions, repeated, gestures, signs, images, abjects of reference support
understanding. Pravide a ward mat and/or picture bank. These can be broken down Into
In the moment adaptations - dividual steps If neeced. Pracessing time gven & key words emphasised. Duration of activity is
apt.  Language Is at appropriate developmental level. Mixed ability groups.
o Adjust the level of challienge Change Adults may record something they say an a post it or into books so there s an accurate recoed of

3 what they understand. Structured, cansistent routines. Recording o different ways e . IPAD.
the environmeant / set up

- Change the language you use

- Clarify 2 task—give extra steps

- Success Criteria—this is what
you need to do

- Set a small goal / step
- Model the strategy

When sharing knaowledge that the children need to remerber, this is done in a variety of ways ¢.g. books, power poinks, wideo dips,
photographs anc songs so that chicren are more likely to engage anc retain
Allcrw sutfident talk teme to encourage thinking and Idea. TP sharing, ially sticks when guestioning. Model. Additicnal time and come back to children’
reeded. Questioning is plannec, ngaroes, repetitive and Indudes every child. Teachers peocbe deeper to get the best possible answer fram chilcren to
azess where they are up to throughout every kesson and misconceptions are dhallerged as they are clscovered.

Key vocatedary introduced at the start of every lesson. Koy vocabulary referred badk to the end of the kesson. <oy vecabulary dearly clsplayed and used repetitively
cughout lessors. Key vocabulary recapped frequently throughout the topic and beyond o ensure masimum retention. This & also displayed on the clsplay board so it

can be referred hack to by any adults in the roem and to help children with speling. ldren encouraged to use in weitten ane verbal discussions. Children are expectes to

record In every kesson but this 1s vaned so that they can record In a pak, 2 part af a group, indaddually, with an adult scnbing, etc 1o give the children the best possible drance of
shovang what they know
=ighlight key words In wiitten wark. Practical exarmgles ang model wsec where approprate. Concrete resources/mudtsensory approach

introduce each plece of equipment — name It, explain what it coes, model how it can be usec or applied. Ensure any rescurces to be used are fully accessitle to aft and adapted for incivduals as
necessary to ensure al can fully partidpate.
Scaffold processes on a step by step basis, allowing learmers time to do practical tasks alcogside the teacher. Share teacher thought process alouc at each stage.
Repeated leaming opportunities gven to record in different ways e.g. black paper, photographs. Can you soll 7
Formative assessment used and content adpsted where appropriate. Verbal pratse. Feedback recogrises progress and effort, as well as achicvement. Dyslexa fnendly teaching — PawerPaints on
ronvwhite, range of clear fants, un-overiocadec resources, Slze 12/ 12 font/reading rulers, text on nan.white, appealing wsual worksheets/resources.




HOW CAN WE MAKE SCIENCE ACCESSIBLE TO CHILDREN
WITH SEND AT OUR SCHOOL?

X ? Strategy |- Repeated learning
We know that children with SEND can find the , o ,
m  Schemes of worlk overlap so children are revisiting work from previous

retention of facts difficult. years.

®  Quizzing- to remember previously taught learning/vocab/skills.

We have created a reflective document to Strategy 2- Collaborative learning

explain the strategies in place to support all
children including those who have been
identified as having Special Educational

»  Group work
#  Paired work- mixed ability

: e u Whole cla llaborati
Needs/Disabilities. ole class collaboration
Strategy 3- Recording in different ways
In doing this, we will ensure that all children " I-pad work
are engaged in their learning and given the best * Photographs
possible chance to achieve their potential. ® Photographs with scribed pupil voice

Strategy 4- Duration of activities

# Lessons are broken down into short, concise activities
Our four key strategies for teaching are: ® Information is presented in small chunks




Design and Technology:
support for children with SEND

and children not working at ARE

: T

-

Possible indicators
Fine and/or gross motor

0

|

Pre-teach key
vocabulary and skills 1:1.
Consider using frames or

difficulties adhesives e.g., masking tape) that
- Difﬁculty in the hold down learners’” work to
< surfaces. Provide a word and/or
le) classroom environment

picture bank Modelling 1:1

« Vision or auditory

difficulties Pre-teach key vocabulary.
. Duration of activities is apt. Calm learning environment.
= Sensory processing Clear/simple instructions, repeated, simplified, gestures, pictures}
difficulties objects of reference. 2
D o o Processing time given & key words emphasised. Language provides o@
simple commentary, 0’0

gestures, signs, and images support understanding. Language is at
appropriate developmental level.
Structured, consistent routines.

Share information visually as well as through discussion. Allow sufficient talk time to encourage thinking and idea
sharing.

Key vocabulary should be clearly displayed and used repetitively throughout lessons. Introduce each piece of equipment — name it,

explain what it does, model how it can be used or applied. Model processes on a step-by-step basis, allowing learners time to do practica

tasks alongside the teacher. Share teacher thought process aloud at each stage.
Ensure any equipment to be used is fully accessible to all and adapted for individuals as necessary to ensure all can fully participate.

Support learners to develop their fine motor skills through regular opportunities. Concrete resources/multisensory approach. Additional time.
Repeated learning Opportunities given to record in different ways e.g., video, photographs, role play, word processing, voice recording, scribe, mind maps,
writing frames.

Formative assessment used to adjust content Dyslexia friendly teaching — PowerPoints on non-white, range of clear fonts, un-overiocaded resources, Size 12/ 14
font/reading rulers, text on non-white, appealing visual worksheets/resources. Verbal praise.

yd



Design and Technology

‘noeiusion - How does your school provide an
inclusive classroom for all pupils?

- By treating each of our pupils as equals.

- By valuinF diversity and celebrating differences whether it be differences in a
chi|g's culture, language, socioeconomic status, gender, religion, disabilities or
needs.

- By promotinga “"Can do” attitude to learning.

« By promoting a sense of communitywhich requires the development of positive
relationships between all people, teachers, pupils and their families.

- By accepting all learners abilities, interests, skills and talents.

- By creating a pupil-centred approach where a child can be actively involved in the
learning process.

- By collaborating with appropriate professional personnel to share knowledge,
skills, best practice, specialist equipment, or resources wherever possible to
enhance a child’s learning environment.




‘nclusion - How does your school provide an
inclusive classroom for all pupils?

- By treating each of our pupils as equals.

- By valuing diversity and celebrating differences whether it be differences in a
child’s culture, language, socioeconomic status, gender, religion, disabilities or
needs.

« By promoting a "Can do” attitude to learning.

« By promoting a sense of community which requires the development of positive
relationships between all people, teachers, pupils and their families.

- By accepting all learners abilities, interests, skills and talents.

« By creating a pupil-centred approach where a child can be actively involved in the
learning process.

* By collaborating with appropriate professional personnel to share knowledge,
skills, best practice, specialist equipment, or resources wherever possible to
enhance a child’s learning environment.




|
History: support for children
with SEND and children not
working at ARE

Possible indicators

EMCE 21 support

Cognitive or memory ROy T
2 o ndusion
dlﬂiculﬁes Sensory Supdert
= - - Educution Psychology
Difficulties learning and Césidiion Therapy
retaining vocabulary -
Organisationzl and ; :
Chiddren sre gven Lime 10 process, 1ak about, think tHoecugh esd share Dwir
processing difficulties undesstandisg Threughout lesions.

o chiMd can’t answer  gueition Lae first time, they wil 2o asked again untl
they can.
Choar, umple Imatructions sre pven. These cm be braken down isto
ndividaal steps F nosded.
Adults =y receed semething they sy on & poat & or inte booes o there i
an accwrate record af whet they underitand. Recardng in different ways
o.p WPAD.

hent sharing knowledge that the caddien seed 1o remember, this is deow ina variety of ways grliooks, texts, video clips,

wogs, photegraptn so thet Cxeldien are more likely 10 engage and retain
Kwy vocabd vy introduced and recagped Segoenty througheut tae togic and beyend 1o ensurd =taximum relenstion This & also
dissiuyed cn the engary board so @ can 2o refurred Bock 1o by any wdults in the reom end 1o Selp cnldren weh speling. Where poasiblhe,
“n achion o tctarw can e used dlongside 11 1o Selp cnddren make & vivaal coanection. Pre-teach by vocebad ey and concepls
Each history topc in K51 has ether 2 loan bosx, sorkshoe or sdocatons visil dansed 1o Selp brisg the clies was ot concepls 1o e,

Lussons ww chunked o smaler parts so that duldoen da no! haw 10 407 Hiiesy' contentrate on cne thng for long penods of time, especaly ot the
Sugnning of topcs when nes knomledge poves essons a high cognitive ad.

Chalddrmn are wxoectnd 1o recoed in every Masom But Ds o varned so thet they can record ina oale, as part ol 4 grous, Isdaduslly, with an adult sceibing, wicto
Rive the chikdres the Seat possitle chance of showing what they ksow.
Formative assesament used and content adjusted where spproviate. Dyilecia Trendy teaching « PoserPoints oo nos-white, range of chear fonts, answerloaded
resources, Size 12/ 14 fomt reading rderns, tust on sonewhte, sppesling vivasl workaheets/resoarcus. Verbial oruse.
Feedbiack rucagnisem progress and elMoet, os mel is acuwvement.
Questioning s planned, rigorous, repetitive and indudes every chile. Teachers probe deeper to get the best passible answer from chilcren to assess
where they are up to throughout every lessan ancé misconceptions are challenged as they are discovered.

e




History

INnclusion

We know that children with SEND can find the abstract
nature of history and retention of facts difficult. We have
written a document reflecting on this and how we have
adapted our practise to give everyone the best chance to
succeed. Our four key strategies for teaching are:

* Strategy 1: Repeated Learning- the "history mystery box,”
songs and rhymes, weekly quizzes O

* Strategy 2: Collaborative learning- groupwork (eg flat
chat), paired work, whole class collaboration (DEAL)

* Strategy 2: Duration of activity and avoidance of too
much teacher talk.

* Strategy 4: Recording in different ways- photographs,
pictures, pot it notes, scribed writing, recording
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History Mystery Box
The history mystery box is a key tool in recalling facts. Each time a signific
or event is studied a picture is put into the box. Every history lesson begins
related to something from the box so the children can revisit prior learning &
connections between previous topics and new learning. As the result of succe
‘History Mystery Box’ we are implementing a similar strategy in Geography thi
year.

Continents on the Map’ or a game of ‘Who am 1?’ about a significant person. Children
work with a talk partner for these activities so that all children are engaged and
respond if their name is picked to answer the question. As well as strengthening recall s
hing the

1- What are the three primary colours?

2- Where did Claude Monet come from? we have found that this boosts confidence as children start the lesson with some

3- Can you name all five oceans?
4- Which tree has a silver trunk? knOW.
5- Which sport did Walter Tull play?




Groupwork

on the learning. It also means that new information can be presented in small chunks, which when linked
reduces the mental load and gives it a better chance at going into the long term memory. So when childre
opportunity to learn in this way they are more likely to be successful. This is not only good for a child’s lea

everyone the best chance to thrive.




As teachers, we are very conscious that sometimes what a child i
not necessarily a true reflection of what they understand, especi

children with SEND. That is why we make sure that children are \gi
of ways to record so that the work in their books truly shows what ti
may take the form of photographs, pictures with scribed sentences, p
things they have said during an activity that have been written down b
short videos, collaborative writing, use of IT equipment or independe



Physical Inclusion - challenge and adaptatic

Education

Possible indicators
Fine and/or gross motor
difficulties
o i e-teach kev
Difficulty in the space vocabularv 1:1. _
Provide vocabularv list/word

bank. Use of visual time lines.
Consider phvsical barriers. particularlv with
. . . motor difficulties. consider alternative wavs
Sensory processing difficulties of being involved (recording. refereeing).
Sensorv breaks. Large. bright. shinv. tactile
resources. Headphones or fidget tovs when
noise is echoed in the space.

Vision or auditory difficulties

Pre-teach kev vocabularv or discussion around unit of work.
Duration of activities. Calm learning environment. Clear/simble
instructions. repeated. simblified. sestures. pictures. obiects of
reference.

Processing time given & kev words embhasised. Consider working
memorv. provide kev vocabularv for children to abplv. Concrete
exambles through pictures or modelline.

Structured. consistent routines.

Focus on core vocabularv and skills and ensure there are lots of obportunities for abblication.
Clear and precise names for strategies and techniaues. Teaching through repetition and overlearning kev words or phrases
Expblicitlv making links between units and to existing knowledge. Share teacher thought process aloud at each stage. ‘
Ensure anv eauipment to be used is fullv accessible to all and adapted for individuals as necessarv to ensure all can fullv
participate.

Support learners to develop their fine motor skills through regular opportunities. Additional time.
Repeated learning. Modifving the activitv to ensure that all learners can particinpate. Opbortunities given to record in
different wavs e.g.. video. photographs

Use of visuals or a phvsical examble when learning new vocabularv. Kevwords. svmbols and simbple language in instructjons. ‘» ’




PSHE

Checking in and

In each year group we continually talk about our
physical and mental well being.
Each day the children use “The Colour Monster” to

check in and share their feelings.
As a school we promote “The 5 ways to wellbeing”
These are:-
= Be Active — Do what you can.
Enjoy what you do.
Move your mood.
= Keep Learning - Embrace new experiences.
See opportunities.
Surprise yourself.
= Give - Your time.
Your words.
Your presence.
= Take Notice - Remember the simple things
that give you joy.
= Connect - Talk and listen.

Be there.
Feel connected




PSHE

How are lessons structured for all
our children and how we assess.

Enquiry Triangle

Recall previous learning -Quizzes, Can you still? Talk
Partner Work, ‘Monday Memory Moments.’

Introduce new learning including new vocabulary-"my
turn, 'your turn.’

DEAL, group work, talk partner work, peer support

Rhymes, gestures and songs, school trips and workshops,
‘tap and Eell’

Recording of new learning in a variety of ways
Mint plenaries

Outside agencies/individual workshops
with our children.
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PSHE: support for children with
SEND and children not working

at ARE

SEND Support Plans

Possible indicators
Cognitive or memory
difficulties

Difficulties learning and
retaining vocabulary
Organisational and
processing difficulties
Fine and/or gross motor
difficulties

Inclusian
Senscoey Support
Education Psychelogy
Occupatian Theragy
SALT

Children ere gven time to process, talk abaut, think thraugh aod share
ther understending throuashout lessons,
If cchild can't answer a question the first time. they wi be asked ogain
untd they can ergwer in their cwn way
Clear, simpe mstructions are givar These can be broken domn inte
indivwdual steps if needed,
Use of scaffelding and er medelling ideas

Smplified versions of texts for these that may need it

Adults may record something ¢ child may say on a past it or into bocks so
there is an accurate recerd of what s understond

disployed in the dassroom 50 't com be referred back te by any odults in the rcom and to kelp childen with spelling Where peasbie,
Lessens ore chunked inte smaller parts so that children do nat hawe te i1/ listen/ concentrate can ene thing for kng perieds of tine, especicly at the

Children ore expected compete o tash fer each session but this is vanied so that they con record ina pair, o5 part of o growp, Indivcucly, with an adiut sonbing,

When sharing ancsledge that the chldren reed te remember, This is done in e variety of mays e g boos, texts, viden dips,
sengs, photegrephs so that chilkdren ore mere likely to engoge and retain
Ky vocdbulary infreduced end recopped frequently thecughout the topc and beyond 10 exsure maximum retenten Ths s ase

on oction o pieture can be used dongside /f 1o help chidren maue & wswl comnection

begnnng of tepics mhem niw krowledoe gwes (essons o Migh cognitive keod

1o gwe the children the best pessible chance of showing mhat they snce
Use of DEAL or drame techigues to embed red life stuatiens end stories. Use of Vidans
Dyslexia friendy teachng - Powerfaints on nanwhite, range of cear forts, un-overkeaded rescurces,
Feutback recoonises pregress and effert, as wel as ochicwarment, Lats of werbal praise.




Geography
Inclusion — challenge and adaptation

We have created a reflective document to explain the ] “

strategies in place to support all children including those
who have been identified as having Special Educational

Needs/Disabilities. In doing this, we will ensure that all

children are engaged in their learning and given the best

How can we make geography
and history accessible to
children with SEND at our
school?
How can we make sure

everyone reaches their full
potential?

possible chance to achieve their potential.

Claire Nelson and Ellie Ward

Our four key strategies are:

Cheadle Catholic Infant School

Strategy 1: Repeated Learning- can you still, songs and rhymes,
weekly quizzes

Strategy 2: Collaborative learning- groupwork, paired work,
whole class collaboration (DEAL)

Strategy 2: Duration of activity and avoidance of too much
teacher talk.

Strategy 4: Recording in different ways- photographs, pictures,
pot it notes, scribed writing, recording




Geography: support for children
with SEND and children not
working at ARE

EHE[E 11 support
Phle il'ldi[:ﬂtﬂl’!’s SEND Support Flans %
o Inclusian =
Cognitive or memaory Sensory Suppart "@.,,
Ecucatian Psychology

difficulties Occupation Therapy
SALT

Difficulties learning
and retaining

lldren are glven time to process, talk abowt, think through and share their

WoCca bl_.llﬂl"y urderstanding throughout lessons.
fa child can"t answer a guestion the first time, they will be acked again until
Organisational and they can.
Clear, simple instructions are given. These can be broken down into
prncessing difﬁcu It'ES Individual steps if needed.
Adults may recard something they say on a past it ar into books so there s
i an acourate recard af what they understand. Recording in different ways
Fine and/or gross i

n sharing krawledge that the children need to remember, this i done in a variety of ways e.g. books, tests, video clips,
songs, phatographs so that children are more likely to engage and retain.

Fre-1ea ey vocabulary, Concepts nteacuced and recapped freguently throughout the topic and beyand ta ensure maximum retentian. This |s Mg
played on the enquiry board so it can be referred back to by any adulis in the room and to help children with spelling. Where possible,

an action ar picture can be used alongside it to help children make 2 wisual connection. %

In €51 loan bhoxes or educational visits are planned to help bring abstract concepts to e,
Lessans are chunked into smaller parts so that children do not hiave to sitf listenf conoentrate on ane thing for long periocs of time, especially at the
beginning of topics when new knawledge gives lessons a high cognitive load.
Children are espected ta recard inevery lesson but this s vared so that they can recors in a pair, as part of a grawp, individually, with an aduit soribing, etc ta
ghee the children the best possible chance of showing what they know.
Formative assessment used and content ad|usted where appropriate. Dyslexsla friendly teaching — PowerPaints on nane-whdte, range of clear fants, un-owerbaded
respurces, Size 121 14 fontfreading rulers, text on non-white, appealing visual waorksheets/rescurces. Verbal praise.
Feedback recognises progress and effart, as wel as achilevement.
Questioning is planned, rigorous, repetitive and includes every child. Teschers probe deeper to get the best passible answer from children to assess

whare they are up ta throughout every lesson and misconceptions are challenged as they are discovered.




(failegge and Differentiation

Groupings: Children may be paired with a more able child or placed in a mixed-
ability group for support.

1-2-1 support provided where necessary.

Further instructions where necessary demonstration of the task from the teacher
with instructions either reinforced on the whiteboard or in the form of a
worksheet.

Resources to support learning, such as note guides for finding notes on the stave
or lining up over the keyboard notes.

Fully inclusive extra-curricular lessons — Recorder

Often Music is the very subject that our SEND and EAL pupils can access on a par

with their peers, or even excel at!



